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ABSTRACT

The importance of studies in the tourism and hospitality sector is recognized globally. The provision of able labor force to confront the needs of the production, in consideration with the need of tertiary academic education, creates a conflict existence in curriculum change between the decision making groups. Nowadays, all the countries, especially the dependent ones of tourism, create tourism educational systems in order to confront the production’s increasing needs of capable personnel. This paper is concentrated in the provision of Tourism and Hospitality Education in the island of Crete, Greece. Through the primary research conducted with the tourism academics, it presents the conflicts between them and the actual reasons that enlarge it, the perceptions of the present curriculum (during the period the research was conducted), and the necessity of the future curriculum orientation and reformation.
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INTRODUCTION

Education can be considered as one among a number of features of a social formation that contribute to human development. Education produces an increase in general and in job-specific knowledge which individuals can subsequently apply in an expanding economy, both to better utilize new technical developments and to generate innovations (Sultana, 1997). A definition of education is ‘…the reconstruction or reorganisation of experience which adds to the meaning of experience, and which increases ability to direct the course of subsequent experience’ (Dewey, 1916: 89 - 90). Christou (1997: 172) believes that ‘the practical training and acquisition of experience are valuable for the creation of future systems, and tourism and hospitality education continues to be the corner stone of the system’.

Education and training systems in Greece as a source of supply of skilled labour to the tourism and hospitality industry over the years are causing a considerable concern (Goldsmith & Smirli, 1995). It is only in recent years that the development of tourism education in Greece has seen a real transition in focus and importance. One of the effects the complexity of the tertiary education in the country creates is the division of the tertiary education in higher (mainly vocational training organizations) and highest (Technological Education Institutes and Universities). The rapid growth of tourism during the last decades has created the need of vocationally trained personnel as well as academically educated in tourism affairs. It is obvious that the tourism and hospitality services’ supply is a basic and inseparable part of the Cretan tourism industry.

Crete is the largest island of the country, and the tourism destination that hosts more than 20% of the total tourist arrivals in Greece. The last decade because of the employment opportunities in the island’s tourism industry, the unemployment rate was the 3/5 of the national total (N.S.S.G., 2003). Direct employment in the Cretan Tourism industry increased from 5% in 1981 to 8.1% in 1991 (Athanasiou et al., 1995), and exceeded 10% in 2001 (N.S.S.G., 2003). The Region of Crete (2000) estimated that approximately 40% of the Cretans is directly or indirectly involved in the tourism industry.

There are two Tourism and Hospitality tertiary institutes in the island of Crete. The first one is the Higher School of Tourist Professions (A.S.T.E.A.N.), located in the town of Agios Nikolaos, and the second one is the Tourism Affairs Department of the School of Administration and Economics of the Technological Education Institute (T.E.I.) of Crete, located in the city of Heraklion. The T.E.I. of Crete is the only highest tertiary institute that provides tourism and hospitality education in the prefecture of Crete. 

THE TOURISM AND HOSPITALITY CURRICULUM
It is undoubtedly an area of the curriculum which has been highly resistant to change, and according to Young (1998) it should provide evidence of relations between patterns of dominant values, the distribution of rewards and power, and the organisation of knowledge, as well as the explanatory potential of the concept of the stratification of knowledge. The education must be thought as a journey, not a destination (Pavesic, 1993). The academic curriculum is usually based on the assumption that learning should become highly specialised as early as possible and give minimum emphasis to relations between different subjects. The involving changing valuations of a less stratified, less specialised, and more connective organisation of knowledge can conceptualise the changes in the academic curriculum (Lawrence, 1994). According to the managers in the Greek hospitality industry, the development of students’ transferable skills is considered to be of major importance (Christou, 1999). 

Required competencies in the educational institutions are differential from those in the tourism and hospitality industry. When the question of what competencies employees need to be effective has been asked among various management groups, the answer seems to have changed over time (Chung, 2000). However, all tourism and hospitality education systems are not based on the same model (Christou, 1997). Some of them emphasize vocational training through apprenticeships. Some others develop an academic approach to tourism and hospitality management and the remaining aim to combine both the academic and the vocational elements (Hofmann, 1998). Actually, the main objective of all models (Zacharatos et. al., 1994) is the same: the maintaining of the hospitality industry's competitiveness in both national and international arenas.

There is a series of outcomes excepted through tourism and hospitality education such as the attainment of service quality, the employee empowerment through well-educated staff at all levels, the effective relationship marketing which depends heavily upon empowerment, the effective cooperation and teamwork within hospitality organisations, the industry as an  entity, and the educational institutions, the preparation for vocational mobility within Europe mainly through the improvement of language skills, the upgrading of hospitality operating standards, and the recognising of the importance of sustainability of human resource policies for hospitality (Baum, 1995).
As in most developing countries where educational development occurred later than in industrially developed nations, Greece’s accelerated expansion of educational services has been achieved at the expense of quality provision. Many governments, (Rajan, 1989; Gaiko et. al., 1995) including the Greek government (Falirea, 1998), have assisted in the development of formal hospitality management education systems. 
The recent and rapid development of tourism education clearly presents some important challenges and uncertainties and, not surprisingly, provides scope for differences of opinion. (Airey & Johnson, 2000). In brief the boundaries between the types of courses in the tertiary education’s curriculum are not clear-cut.  As Tribe (1997) suggests, there are two types of studies in tourism & hospitality curriculum. One, the business-type lends itself well to the idea of a common core. The other, without a unifying element at present, is threatened by it.

RESEARCH METHODOLOGY
The aim of the research was to produce more information about curriculum design in tourism higher education in Crete for further assessment and more specific research attempts in the future. The purpose was to explore the influence of the industry to tourism curriculum structure and reformation. There was also the aim to identify the differentiation of the academics’ perspectives in curriculum change, and the problems occurred. Furthermore, there was an attempt to recognize the character of the education provided from the present curriculum in the tourism department. An effort of clarification between vocational training and academic education was made in order to present the purposes that the curriculum was serving (during the period the research was conducted), and the perspective of curriculum changes in the future.

For the study’s purposes, the method of structured face-to-face interviews was considered the most appropriate in order to obtain research data. The technique of personal interviewing was undertaken in order to reach the objectives since it is the most versatile and productive method of communication, it enables spontaneity, and also provide the skill of guiding the discussion back to the topic outlined when discussions are unfruitful (Sekaran, 2000). The questions of the interview were mainly ‘close-ended’, structured with the Likert Scale (1 – 5), and they were selected because it was easier to be elaborated (Clark et. al., 2000) due to the limited time of the study that was to be made. It is a field study, because it is done in an organisation, which provides education (T.E.I.). The setting is non contrived, because the research took place in the natural environment where work proceeds normally.

As referred, the tertiary education in Greece is divided in ‘higher’ and ‘highest’. The only tertiary institute in tourism ‘highest’ education in Crete is the Tourism Industry Department of the T.E.I.. This reason has led the interviewer to include to its interviews, respondents only from the academic staff of the Tourism Department of the Technological Education Institute of Crete. From the total of 61 academics, 50 interviews were completed. Since the researcher took interviews from specific persons that were in specific academic posts who can provide the appropriate data needed operating on a judgmental basis, the study population is a non-probability one. The attempt of the researcher was to cover a large enough amount of modules in the department. Since the amount of the interviewed persons was more than 80% of the total, it is apparent that the value of the research’s conclusions is maximised and the issue of randomness of the sampling is being annihilated.
Table 1

Academic personnel in the Tourism Department in the T.E.I. of Crete 

	
	Academics in Vocational Modules
	%
	Academics in Theoretical Modules
	%

	Academics (Total)
	17
	100
	44
	100

	Interviewed
	14
	82,35
	36
	81,81


Supporting the information obtained, secondary data are also considered important. The most important secondary data were provided from the Commanding Council of the Students’ Union of the School of Administration and Economics. It includes the views of the students about the provided education in the Tourism Industry Department coming from a primary quantitative research of the commanding council to the students.

The respondents were virtually handpicked in order to ensure they represent a reasonable cross-section of views. They were also selected for their willingness to identify with the aim of the survey. Structured interviews justify the reason that the tourism curriculum is important for the tourism process and development, and finally to make suggestions on the way that curriculum can be structured having a great consideration in academic education and serving long-term aims of tourism development.
Since the research involves primary data from people then consideration had to be given to the issue of confidentiality. The conflict about the curriculum between the theoretical and technical teachers of the Tourism Department of the Technological Education Institute of Crete, has led some of the respondents to ask for anonymity. ‘The guarantees of anonymity increase the reliability and truthfulness of respondents’ inputs to the research’ (Clark et. al., 2000: 42). 

Since the research was conducted by personal interviews there was the disadvantage of the possibility in introducing interviewers’ biases. The task of interviewing respondents from the tourism academic community was also made more difficult due to the fact that the research was being undertaken during the semester’s examination period in highest education institutes in Greece (1 – 25 June 2001) and the following summer vacations of the academics. 

RESEARCH FINDINGS
INFLUENCES IN THE CURRICULUM REFORMATION
According to law 1404/83 (article 9, paragraph 2), the general assembly of the department is the authorized assembly of curriculum structure and design. When the proposals of the curriculum change are formed, they are sent to the Ministry of National Education for official approval. Only the permanent teachers have the right, and furthermore, the obligation to participate and vote to the general assembly.  There is also a representation from the students to the general assembly. The percentage of the students’ representation is 40% of the total number of the teachers. The representatives of the students are elected from the Commanding Council of the students or the Students’ General Assembly of the Department.

The total number of the permanent teachers of the department is fifteen (twelve were interviewed). According to the 40% participation of the students, the representatives are six. All the students’ representatives were interviewed. There were also interviews according to the influences in the curriculum changes from the chancellor and the two vice-chancellors of the T.E.I., the general secretary of the technical personnel of the institute, and the Principle Head of the School of Administration and Economics. The total sample for the influences in the curriculum reformation includes a population of 23 academics and students.

According to the research findings, the academics believe that the curriculum influences from the industry are considered very low. There is not an actual considerable provision of speakers from the industry in the department’s modules. The needs of the local industry do not play a primary role in curriculum structure since the tourism industry’s managers do not participate in curriculum changes. Furthermore, the actual communication of the department with tourism enterprises in the region out of Crete is also minimal, and the provision to the students of possible visits to the enterprises during their studies does not actually exist. Its involvement in educational evaluations in the tertiary sector is deteriorated and anaemic. As a result of the respondents’ answers it is clear the tourism industry’s influence in curriculum changes cannot be considered as high as it was expected. 
The scenery actually changes as far as it concerns the students’ training placements and the provision/participation of the industry to the assessment of students. This change comes up because of the obligatory students’ placement they have and the students’ evaluation of the industry. Furthermore the students’ placement actually is used from the students as previous work experience and they interested in having good recommendations.  Additionally the teachers are really interested in having their students’ positive recommendations, because they maximize their opportunities to participate to the industry’s research, investment programs, stock finance applications, and vocational training seminars, organized and funded by large tourism and hospitality chains.

Because of the state influence in the structure, organization and operation in the tertiary education in Greece, the respondents believe that the Ministry of National Education and Religious Affairs plays an extremely important role in curriculum structure. Its objectives and guidelines have a great impact in the final decisions taken from the general assembly of the department. There is also a considerable influence from the Tourism Secretary General and the G.N.T.O. (Greek National Tourism Organisation).
The interviewed population believes that the head of the department and the departmental committees mainly influence any curriculum structure, design and reformation. The international tourism theories and the development of the tourism phenomenon have a considerably big impact to the general assembly’s final decision. The representatives of the students mainly focus in the connection of the production needs with the students’ needs of academic education.
 Table 2

Curriculum Influences 

 (Likert Scale: 1 minimum – 5 maximum)
	Curriculum Influence
	Ministry of Education
	Local Industry
	National Industry
	Head of the Department
	GNTO
	International Theories

	Total Mean
	4
	1,3
	1,3
	3,8
	4,1
	4,2


THE PRIORITIES OF THE ACADEMICS
The academics believe that the students’ primary contact with the tourism production is very important. However, they believe that the tertiary education does not have to focus in vocational training. It also has to provide academic education and opportunities to the students to expand their career to the wider possible sectors of their field. The knowledge provided is very essential but it has to be followed with the development of the students’ judgement. They believe that since the tourism industry belongs to the tertiary production (service sector) the employees have to know how to behave in each client individually according to its personal needs and points of view.

The graduates of the department have to know the way to participate in the tourism development and to upgrade their knowledge in tourism and hospitality current issues including themselves into the developmental process. The academics believe that lectures have to provide to the students, the techniques they are going to use in order to find the knowledge appropriate for their career. Thus the vast majority of the teachers try to provide an academic background to the students. The tourism theories and the acceleration of the development constitute the necessity of having the students, a background suitable with the development needs of the industry.
CURRICULUM MODULES
The academics believe that modules have to provide to the students, the techniques they have to use in order to find the knowledge appropriate for their career. They also believe that generally, the modules provide to the students the appropriate knowledge to ender the industry. They perceive that the employees not only need a theoretical background able to formulate as a basis to their career, but also vocational training in order to fully understand the needs and difficulties in their occupation

On the other hand, they do not believe that the whole curriculum provides the students the appropriate knowledge in order to enter the industry. Concerning the type of education that has to be provided in tourism, the lecturers of vocational modules believe that tourism is mainly a service and the graduates do not actually need a very high theoretical background. According to them, the department has to be divided in “Tourism” and “Hospitality” sector providing two bachelor degrees instead of one that does now. The department has to maximize the vocational training it provides, especially in the hospitality sector. The theoretical teachers perceive that there is a necessity to maximize the theoretical knowledge of the graduates. They insist that when the graduates have a higher level of theoretical knowledge, they can be more flexible in the labor market. Furthermore the curriculum development has to increase its conduct and familiarity with the tourism industry but not to be fully dominated by the production needs. Their primary aim is to preserve and increase the academic education provided by the department. 

Both, technical and theoretical teachers agree that the department of tourism industry has to serve the objective of regional tourism development. They both insist that their views serve this objective. On the other hand, the technical teachers perceive that the industry has to determinate the needs of academic education, while the theoretical teachers mostly focus in the international bibliography and the acceleration of needs in the tourism phenomenon.

All groups insist that, the Ministry of National Education has to reduce its influence to the department’s curriculum reformation. The bureaucratic system in the Greek public sector creates plenty enough confusion to the academics and the students that are members of the general assembly of the department. The respondents to the interviews believe that the head of the department and the departmental committees have the basic influence to any curriculum and module structure, design and changes. 

CURRICULUM PROBLEMS 

There is a diversity of opinions according the problems that the curriculum faces. Technical teachers believe that the theoretical orientation of the curriculum creates a non-flexible and industrially unacceptable graduate. Following the specific point of view, the graduates face a variety of problems especially in their first job experience in tourism. The tourist enterprises prefer the post-secondary education graduates in order to stem their posts, primary because they are cheaper labor force and secondary, because of their better vocational training.

The theoretical teachers are divided in two groups. The first group believes that the main problem of the curriculum is the shortage of financial support of the department from the state. Because of the lack of sufficient investments, the students do not have the proper support in order to properly increase their knowledge and experience in tourism affairs and theories. The second one believes that the major influence and control of the Ministry of National Education creates an obstacle in the autonomy of organization and departmental policy. Thus the departmental committees and assemblies can not formulate a strategic policy, which can provide the appropriate knowledge to the graduates in order to participate to the long-term tourism development in the region of Crete and furthermore in national level.

Some academics believe that the major problem the department faces in not actually the curriculum itself, but the vivid conflict between the theoretical and technical teachers. Some other academics perceive that the main problem is the outdated theories taught to the students, not capable to foresee tourism development in the 21st century but it mostly functions as a historical overview in past tourism techniques.

Finally, a small number of academics has pointed out that the curriculum suffers from organizational and structural problems. The main expressed reason was the participation of the academics in curriculum changes. Only the permanent teachers can participate. From the 61 academics in the department only 15 have the right to participate, vote and express their ideas in the general assembly.
Table 3
Curriculum Problems

	
	Theoretical Teachers
	Technical Teachers
	Total
	%

	Financial Support
	9
	5
	14
	28

	Luck of Theoretical Orientation
	9
	1
	10
	20

	Ministerial Control
	7
	5
	12
	24

	Participation of Academics
	5
	2
	7
	14

	Outdated Theories
	3
	1
	4
	8

	Conflict between the Academics
	3
	0
	3
	6

	Total
	36
	14
	50
	100


Surprisingly, problems such as the lack of industry relevance in the curriculum change and formation, and infrastructure problems of the department were not mentioned by the interviewed population.  
CURRICULUM ORIENTATION
The research findings have provided interesting information dealing with the academics’ perceptions in the judgemental basis of curriculum focus. A differentiation of opinions has revealed concerning the curriculum orientation in the form it had when the research was conducted, and the academics’ perspectives dealing with the basis of a future curriculum.

The perspectives of the academics concerning the present focus of the curriculum (when the research was conducted) are differentiated according to the group they belong. Most of the technical teachers (71,4% of the total) believe that the curriculum has Academic Orientation. They support a curriculum change in an equal balance between academic education and vocational training. They insist that a curriculum, which provides more vocational training, is the most proper because it gives more labour opportunities to the students. 
The technical teachers perceive that the amount of vocational training modules have to be increased. According to them, a parallel reduction of academic orientation is necessary in a future curriculum focus because of the low demands of academic qualifications in the tourism and hospitality industry.
Table 4

Curriculum Focus Perspectives

	
	Vocational Orientation
	Academic Orientation
	Equal Balance

	
	Technical Teachers
	Theoretical Teachers
	Technical Teachers
	Theoretical Teachers
	Technical Teachers
	Theoretical Teachers

	Present Focus
	2
	27
	10
	2
	2
	7

	Future Focus
	9
	1
	1
	26
	4
	9


The opinion of the theoretical teachers is exactly the opposite. A considerably large population of them (75% of the total) believes that the existed curriculum of the tourism industry department mainly provides vocational training. They perceive that the tertiary institutes have the obligation to provide academic education as in all the other departments in Universities and T.E.I. They insist that the vocational orientation actually serves the short-term needs of the tourism industry. They support a more academic orientation of the curriculum. The theoretical teachers believe that this can be settled out with an aggressive policy. They also support a curriculum transformation in two stages. The first stage has to give the opportunity to the students to learn the international academic theories in tourism, and the ability to create long-term strategic policy. The second stage has to deal with the tourism industry change according the policy it follows, and the new tourism industry managers must change the tourism orientation in a more sustainable form.

THE STUDENTS’ PERSPECTIVES
In 1996 and 1997 the Commanding Council of the Students’ Union in the School of Administration and Economics has formulated a questionnaire and provided it to the students of the tourism industry department. This questionnaire was divided into two parts. According the curriculum evaluation, the students responded that the curriculum of the department needs a more theoretical orientation. The students express the need of better facilities, and handbooks provided by the department. They also believe that the knowledge provided into lecture theatres mainly expresses out passed theories in tourism and hospitality issues and does not give the perspectives to the graduates to actively participate in tourism development. 
They do not underestimate the necessity of vocational training, but they insist that the role of the tertiary education is to provide a more academically oriented education. They feel the necessity in having an education able to stretch minds, encourage creativity and original critical thought, aggregate the co-operation among the students, create the basis of sustainable provision of knowledge, and allow people to reach their full potential. Most of the students seem to support the perspectives of the theoretical teachers.

According the interviews taken from the students’ representatives (when the research was conducted), their perceptions did not change over the last five years. 

CONCLUSIONS
The curriculum appears to have problems in creating competent graduates, able to adequately meet the needs of the tourism industry and face the challenges of the future. But the curriculum change must not only serve the industrial development. A curriculum in the tertiary education primary has to encourage creativity and original critical thought, and provide high academic education. The tertiary education cannot and must not be seen as an industrial mechanism.

The administration must not only be the guarantor of the sufficient operation of the tourism industry department but also to promote and express the needs of an appropriate provided academic education to the students. The administration of the department in cooperation with the senate of the Technological Education Institute’s administration has to increase the autonomy of the department from the directives of the Ministry of National Education. In addition, it has to increase its financial ability in order to provide better infrastructure, textbooks and handbooks to the students.

The academics of the department have to decrease their conflict, which is situated between the theoretical and the technical teachers. The totality of the temporary teachers has to participate in the departmental decisions. Finally, all the academics must maximize the already relatively high support in their opinion that the provided knowledge has to connect the production needs with the students’ needs of academic education.
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