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INTRODUCTION

A respected conceptualisation of Mental Toughness is the individual’s level of Commitment, Control, Challenge and Confidence displayed in order to achieve their goals (Crust et al. 2002). Those who are high in Mental Toughness are
reported to be more resilient in stressful situations and may even flourish in such demanding situations (Clough et al. 2002; Gerber et al. 2013).

Dewhurst et al. (2009) reported that those with high Mental Toughness were less distracted by irrelevant information on a memory task. This indicates that Mental Toughness helps individuals to remain focussed on current goals with
less interference with unwanted intrusions. Furthermore, Hardy et al. (2014) found that Mental Toughness was associated with complex task learning. It could be inferred from these studies that cognitive performance and academic success
may be mediated by mental toughness.

Crust (2009) argues that there is a relationship between Mental Toughness and emotional control , in particular, avoiding the detrimental consequences of negative affect on performance. Clough et al. (2002) reported that performance of
those higher in mental toughness remained stable irrespective of positive or negative feedback. Conversely, the performance of individuals lower in mental toughness was more variable and dependent upon whether they were given positive
or negative feedback. Valiente et al. (2012) reported a clear link between negative affect and academic performance, but there has been little research into the impact of positive affect on academic success. Nevertheless, the development of
emotional intelligence is possibly an important factor in student retention in higher education (HE) (Qualter et al. 2009).

This could suggest that students in HE demonstrating higher levels of Mental Toughness may be more goal focussed and less susceptible to negative affect and this may have an impact on academic outcomes. Consequently, the aim of
the current study was to investigate whether HE students who report greater mental toughness are more likely to be academically successful than those lower in mental toughness. It is also the aim of this study to gain further insight into the

role of affect, that is, positive and negative emotions in academic success.

METHOD RESULTS SUMMARY-OF-RESULTS & CONCLUSION
Design: This was a survey looking at the relationship between the Results: These data were analysed using partial correlation where age was PANAS - o N _
mean module mark of the students at the end of semester one as well as controlled for (e.g. Marchant et al. 2008) and split by gender. All analysis Males — There was a significant positive correlation between the

positive items and module marks.

scores on the MTQA48 and the PANAS. Males and females were are one tailed as directional predictions were made. Eermnales — There was no relationshin between the PANAS Scores and
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Number 24 90 Table 3: Correlations between Module Marks and the Scales of the MTQ48 emotions (Valiente et al. 2012).
Mean Age 20.54 20.85 The could suggest that feedback provided in a positive manner could
Mental Toughness Male Female help to enhance performance in males. No significant correlations for
: e the MTQ48 may reflect the small number of males in the sample.
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Control Emotion -.28 12 and may not reflect how females respond emotionally under stressful
_ _ Confidence (Total) -.13 .08 situation such as exams. :
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. Total Sample: The MTQA48 subscale Confidence-in-Ability was found
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